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Abstract

The purpose of the study was to formulate a model to predict the performance of Iranian
high school third-graders on the End of the Course Achievement (ECA) tests through their
performance on the vocabulary tests, which were administered throughout the course. To meet this
end, thirty two learners — aging seventeen to nineteen, all male — participated in the study which
took nine months to complete. Their linguistic abilities were approximately at Intermediate-Mid
level according to the ACTFL proficiency guidelines (1998). The sampling procedure was the intact
group method. 333 lexical items were taught to the learners in the decontextualized paired-associate
translation method. The classes were held two hours a week in a nine-month course of time. Six sets
of vocabulary tests were administered and every learner’s average was calculated. The learners’
scores on the ECA tests and their average scores on the vocabulary tests were analyzed through the
regression analysis procedure to derive a model that could reliably predict the learners’ ECA scores
through their average performance on the vocabulary scores. The analysis yielded the following
formula: (AVERAGE VOCABULARY x 0.713) +2.871+ [3.1].

Keywords: Vocabulary Learning, Explicit Vocabulary Instruction, Translation, Lexical
Knowledge Transfer, Reading Comprehension, Regression Analysis, Achievement
Prediction.

1. Introduction

“Translation in language teaching has been treated as a pariah in almost all the fashionable high-
profile language teaching theories of the 20" century” (G. Cook, 2010. p. xv). Nevertheless it has
been commonly used in a variety of contexts around the world (Benson, 2000). It has been the norm
at university-level language teaching ( Malmkjer, 2004).

Translation method of vocabulary teaching is currently the most widely used method in
Iranian high schools. The research on translation as a method of vocabulary teaching indicates that
it is one of the most reliable and efficient methods of lexical instruction (Hayati and Mohammadi
2009; Jahangard, 2007b; Laufer and Girsai, 2008; Laufer and Shmueli ,1997; Lotto and de
Groot,1998; Mehrpour, 2008; Prince, 1996; Ramachandran and Rahim , 2004).

During the twelve years of teaching EFL at high schools, the teacher/researcher of the
present study felt that those learners who were successful vocabulary learners under the translation
method were successful in the summative achievement tests which were routinely administered by
the Ministry of Education, as well. This, nevertheless, was a hunch and needed empirical research
to examine it. Although numerous research studies examine the predictive power of vocabulary
knowledge in anticipating the magnitude of reading ability (See, e.g., Gersten and Geva, 2003;
Grabe , 1991; Laufer,1992; Nation,1990; Protopapas, A.& Sideridis, G.D.& Mouzaki, A.& Simos,
P.G. ( 2007); Qian, 2002; Tannenbaum, K.R.& Torgesen, J.K.& Wagner, R.K. (2006) , to our
knowledge, there are very few studies focusing on the power of second language vocabulary
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knowledge, particularly gained through translation method, in predicting a learner’s score on a
future achievement test.

Taking the results of a recent research which showed that low proficiency learners are able
to make practical use of their lexical knowledge learned through explicit methods of vocabulary
teaching only if the induced involvement load of the learning tasks are large (Jahangard, A. and
Moinzadeh, A. and Tavakoli, M. ( 2010), and the past research which indicates that there are high
correlations between reading comprehension and vocabulary knowledge, the current researchers
hypothesize that the vocabulary learning of the learners in the present study will provide a reliable
prediction of the learners’ achievement scores with a practically acceptable margin of error. The
central question, then, is whether it is possible to obtain a formula that can reliably predict Iranian
learners’ End of the Course Achievement (ECA) scores through their vocabulary scores in Grade
three of high school.

1.2. Literature Review

Interest in the relationship between vocabulary and reading comprehension has a long

history in the research of L2/FL reading. Observing the performance of FL/L2 readers, confronted
with unknown vocabulary, researchers have noted the important role of vocabulary as a predictor of
overall reading ability (Grabe, 1991; Nation, 1990).
Related research and current educational practice suggests a correlation between students’
vocabulary knowledge and their comprehension of what they read (Gersten and Geva, 2003).
Similarly, Stahl (2003) says that the relationship between vocabulary and reading comprehension is
a “robust” one and that vocabulary knowledge has consistently been the “foremost predictor of a
text’s difficulty” (p. 241). Stahl adds that vocabulary knowledge and reading comprehension are
strongly correlated, based on measurement of word difficulty and sentence difficulty (pp. 241-242).
Qian (2002) contends that, “Scores on vocabulary size, depth of vocabulary knowledge, and reading
comprehension are highly, and positively correlated; and scores on depth of vocabulary knowledge
can make a unique contribution to the prediction of reading comprehension levels” (p. 280).
Protopapas et al. (2007) report that any effects of decoding on comprehension may be mediated by
the lexicon, consistent with the lexical quality hypothesis. They argue that skilled word reading
influences comprehension by strengthening lexical representations, at least when phonological
decoding can be relatively effortless.

In a similar vein, Tannenbaum et al. (2006) found that breadth has a stronger relationship to

reading comprehension than does depth/fluency; however, the two dimensions of word knowledge
have significant overlapping variance that contributes to the prediction of reading comprehension.
Also, Laufer (1992) found that the lexical level in a second language is a better predictor of reading
in L2 than the learners' general ability, predicting failure (when the learner's lexical level is lower
than 3,000 word families), or success (when the level is over 5,000).
There are also research studies that demonstrate a significant relationship between lexical
knowledge and course achievement. Regarding the relation of vocabulary and performance on
multiple-choice achievement tests of college courses, Turner, H. and Williams, R.L. (2007) found
that scores on a vocabulary test given at the beginning of two semesters in a large entry-level course
predicted performance on multiple-choice exams more strongly than pre-course knowledge and
critical thinking.

Despite the substantial body of research that confirms the relation of vocabulary with
reading comprehension, speaking, and writing, there is a paucity of research concerning the
learners’ vocabulary development and its power to predict the learners’ performance on the End of
the Course Achievement (ECA) Tests that are routinely administered by the central offices of the
Board of Education every year. The important point about these tests is that they consist of a variety
of tasks which require not only reading comprehension skills, but also tap other linguistic systems
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of knowledge such as orthographic, phonological, and syntactic competences. The characteristics of
the ECA test used in the study are described more elaborately under the Method heading, and a
copy of it is available in Appendix 3.

3. Method

3.1. Subjects

Thirty-two learners in Grade three (aged 17-19) learning English as foreign language
participated in the study. They were Farsi (Persian) native speakers, who had studied English for
four years prior to the experiment. Their linguistic ability was comparable to the sub-competencies
described by the ACTFL proficiency guidelines (1998) for Intermediate-Mid level. Moreover, all
the learners were studying Physics/Mathematics as their major field of study.

3.2. Materials and Procedures

Three hundred and thirty three lexical items included in the English textbook, namely,
Birjandy, P. & Norouzi, M. & Mahmoody, G. (2004). English Book Three, which is routinely
assigned by the Ministry of Education for EFL teaching in Iranian public high schools in Grade
three were taught to the participants in the present study. The book typically includes sections of
reading comprehension, grammar, pronunciation practice, dialogues, and a list of new words (with
no explanation of meaning or synonyms) in the ending part of each lesson. These wordlists (See
Appendix 1) were used for vocabulary instruction and subsequent vocabulary testing in the study.
To save space, the number of the new words in each lesson is presented in Table 1 below:

Table 1
The Number of Words and Lessons in Book Three
Lesson Number of New Words and Expressions
1 60
2 52
3 55
4 68
5 46
6 52
Total Number of Words 333

Lexical instruction was conducted in a uniform method throughout the classes which took
nine months to complete. The classes were conducted in the following manner: First, the
researcher/teacher pronounced three times the individual words in the word list of each lesson
clearly and the learners were asked to repeat them aloud and simultaneously write them (in Farsi
transcription for purposes of speed and convenience, and also because many of the learners were
not familiar enough with the English phonetic alphabet to use it) beside the orthographic form of the
words which were available in their textbooks. Then, in the second step, after the pronunciation was
done, the vocabulary list was examined again, this time with regard to meaning. It is worthy of
notice that, for polysemous words, only those meaning(s) for which the words were used in the
book was/were given, and the additional meanings were omitted from the instructional procedure.
To clarify the meaning of the new words, the L1 equivalents of the new words were provided by the
researcher/teacher orally two times with pauses between each repetition to give the learners enough
time to write them for later practice. Cautious attempts were made on the part of the
teacher/researcher to provide translation equivalents that were relatively most congruent with the
target words in terms of semantic and syntactic features. Syntactic features that were most
emphasized and highlighted for the learners were those of grammatical category, tense, and case.
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Lastly, for further rehearsal purposes and consolidating the target words, the learners were
assigned additional homework wherein they were required to write the corresponding orthographic
and phonological forms of the words six times after the preliminary instructional session was over.
Appropriate completion of the homework assignments was closely monitored by the
teacher/researcher at the beginning of all of the class sessions throughout the course. In cases where
a learner failed to do them or was not cooperative enough, besides motivating strategies, a variety
of punishment measures were adopted including giving negative marks in their score records, or
having them write twice as much of the undone assignments, or sending them to the authorities of
the school for additional penalties, or calling their parents to school.

Immediately after the introduction of the new words to the students and the monitoring of
the homework assignments in the subsequent class (usually a week after), the vocabulary tests (See
Appendix 2) - always with one week advance announcement - were administered.

The test development and scoring procedures were as follows: Ten lexical items from the
wordlists of the related lessons were randomly selected to be included in the vocabulary tests. The
test items were in fact the Farsi translations of the target English words in the previously memorized
wordlists for which the learners had to provide the following lexical features: orthographic,
phonological, and syntactic (i.e. category, tense, and case, depending on the lexical items
grammatical properties). However, since the grammatical features of the words that the learners
supplied as answers, could be logically inferred by the researcher/rater in the majority of the cases,
the students were not obliged to demonstrate them explicitly in the answer-sheets.

As to the scoring procedure, 0.5 of a unit of score was allocated to each of the lexical
features in the given lexical items; thus, two points for every lexical item which, on the whole,
amounted to a total score of twenty in every vocabulary test.

The procedures of lexical instruction and vocabulary testing continued up to the end of the
course when the book content was exhausted. Lastly, near to the end of the academic year, the
students took the End of the Course Achievement (ECA) exams (See Appendix 3) the major
objectives of which were to make a holistic assessment concerning the achievement of the pre-
specified course objectives. These tests are usually designed, standardized, and administered either
directly by the central offices of the Ministry of Education, or indirectly by the teachers at the local
schools. However, no matter who develops them, they follow a uniform scheme or format which is
mandated by the officials of the Ministry of Education.

The reliability indexes obtained from the batteries utilized in the study are presented in
Tables 2 below.

Table 2
Reliability Indexes of the Measures Used in Grade Three
Grade Test Type Reliability Index ( Cronbach’s Alpha on
Standardized Items)
2 Vocab. Test Lesson 1 .88
2 Vocab. Test Lesson 2 .89
2 Vocab. Test Lesson 3 .90
2 Vocab. Test Lesson 4 .88
2 Vocab. Test Lesson 5 .52
2 Vocab. Test Lesson 6 .82
2 ECA Test 1
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3.3. Data Analysis

The mean score of every learner on the vocabulary tests was calculated. Then, through the
statistical procedure of regression analysis, the data from the mean scores and the ECA exam scores
were analyzed to derive a model which could reliably predict the learners’ performance on the ECA
exam.

To check whether the two variables of the ECA exam and the average vocabulary were
suitable for linear regression, its scatter plot was examined. The resulting scatter plot (Figure 1)
seemed to be sufficient for linear regression.
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Figure 1. Scatter plot of ECA exam by average vocabulary in Grade Three

4. Results and Discussion

Table 3 below demonstrates the coefficients of the regression line. It shows that the
expected ECA exam score is equal to (AVERAGE VOCAB x 0.713 ) + 2.871. For example, if a
student earns an average score of 15 on the vocabulary tests during the course, the expected ECA
exam for him/her would be: (15 x .713 ) + 2.871=13.566.

Table 3
Coefficients (%) of the Regression Line for Grade Three
Unstandardized Standardized
Model Coefficients Coefficients t Sig.
B Std. Error | Beta 862 396
1 (Constant) 2.871 3.331
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AVERAGE
VOCAB.

551 3.491 .002

713 204

a. Dependent Variable: ECA Exam
The ANOVA table below (Table 4) tests the acceptability of the model from a statistical
perspective. The amount of regression sums of squares i1s122.385 indicating that about 33 percent of
the total variation is explained by the model and the amount of residual sums of squares is 281.134
showing that about 67 percent of the variation is due to some factors other than the average
vocabulary variable. The significance value of the F statistic is less than 0.05, which means that the
variation explained by the model is not due to chance.

Table 4
ANOVA (°) for Grade Three
Sum of
Model Squares df Mean Square | F Sig.
1 Regression 122.385 1 122.385 12.189 .002(a)
Residual 281.134 28 10.040
Total 403.519 29

a. Predictors: (Constant), Average Vocabulary
b. Dependent Variable: ECA Exam

However, while the ANOVA table is a useful test of the model’s ability to explain any
variation in the dependent variable, it does not directly address the strength of that relationship. The
model summary in Table 5 reports the strength of the relationship between the model and the
dependent variable, i.e., ECA exam. The multiple correlation coefficient, R, which is the linear
correlation between the observed and the model-predicted values of the dependent variable is .551.
R Square, which is also called the coefficient of determination, is .303 showing that approximately
30 percent of the variation in ECA exam is explained by the model. Its interpretation is that 30
percent of the variation in the ECA test scores is common with the vocabulary scores. The Standard
Error of the Estimate of the model is approximately 3.16 out of a total of 30, meaning that the
prediction model produces an error range between =+ [3.16]. Therefore, the prediction formula must
be rewritten as (AVERAGE VOCAB % 0.713) + 2.871+[3.16].

Table 5
Model Fit Summary (°) for Grade Three

Std. Error of the

Model R R Square Adjusted R Square | Estimate

278 3.16867

1 551(a) 303

a. Predictors: (Constant), Average Vocabulary
b. Dependent Variable: ECA Exam

Conclusion

The results showed that vocabulary learning through translation pairs can function as a
substantial predictor of the learners’ performance on the End of the Course Achievement exams
among the learners in Grade three of Iranian public high schools. The formula which was derived
from the regression analysis was (AVERAGE VOCAB x 0.713) + 2.871+ [3.16].

Considering the limited time allocated to EFL curriculum in the Iranian national educational
program, and the pressure on the stake holders whose failure or success is measured with the touch-
stone of performance on the ECA exams, a deep concern of the teachers, students, and parents, has
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almost always been how to devote the available time and energy to the possible classroom tasks and
activities to gain the best results on the ECA exams. The results of the present study suggest that the
substantial potential of vocabulary learning activities to affect positively the achievement scores
must be taken into account in the teaching activities and more emphasis and attention should be
given to vocabulary learning, particularly in lower levels of proficiency.

The use of translation in L2 teaching in general- and vocabulary teaching in particular- has

been advocated by some prominent scholars of the field (e.g. see G. Cook, 2010, pp.34-35; Howatt
and Widdoson, 2004, p.312;Widdowson, 2003, pp. 149-164). It is high time that the applied
linguists and language teaching researchers took translation from the ostracism and review its value
in language teaching (G Cook, 2010).
In addition, some scholars have expressed doubts concerning the learners’ ability in using the
knowledge acquired as such in L2 contexts of use. Nevertheless, the findings of the present study
showed that this might not be the case. They corroborate the idea that all the mental resources and
potentials (one of which is L1) must be harnessed to cope with the gigantic task of second language
learning. Moreover, psycholinguistic studies by Jiang (2002) and Sunderman and Kroll (2006) also
demonstrate that L1 is simultaneously active during L2 lexical processing in learners
notwithstanding their proficiency levels. Although it is quite unfashionable to use L1 in learning
and teaching an L2 nowadays, maybe as a result of the remains of the behaviorist psychology and
the audio-lingual method once prevailing the field, given the omnipresent nature of L1 influence, it
seems perfectly logical to take the most use of it when it is beneficial to us.

There is an extensive body of research which shows a robust relation between vocabulary
knowledge and reading comprehension. However, the remarkable power of the vocabulary
knowledge as the predictor of the learners’ success in the End of the Course Achievement (ECA)
tests which can somehow be regarded as special measures of proficiency, although, with a narrower
scope and more restricted universe of generalizability, implies that this robust relation is probably
not limited to reading comprehension only. The ECA tests used in the study included various test
sections tapping the writing skill, phonetic and grammatical knowledge, including the reading skill.
The high correlation of vocabulary learning and the performance on the ECA tests implies that there
might also be strong relations between vocabulary knowledge, syntactic knowledge and the writing
skills of the learners. This becomes quite plausible taking into account the fact that lexical
knowledge is a multifaceted complex which encompasses a series of component features ranging
from semantic features to syntactic, phonetic, orthographic, collocational, and sociolinguistic ones.
However, further research is needed to investigate the possible relationships among them.

However, the study was limited only to Intermediate-Mid proficiency level learners and
further research is needed to explore the possible patterns of relation between vocabulary learning
and proficiency achievement in higher levels of language ability. In addition, no control was made
over the moderator variables such as intelligence, language learning aptitude, working-memory, and
other individual differences, without a rigorous controlling of which, the results of the study might
become difficult for transparent interpretation regarding the underlying factors contributing to the
correlation.
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Appendix 1 (Book Three Lexical Items)

Lesson 1 lexical items taught to Grade Three students

Target Words

Persian (Farsi)
Translations

Target Words

Persian (Farsi)
Translations

| allow

Gdla ol

| observation

saalia

| at the end of

@) 53 | once ((a week)

mJJJQ&“

| |
| |

| at the front | Jida 3 | out at work | IS e Qe
| average | Ol | period | 8,99
| (be) carcful about | 2,34 A &g B [ powerful | s
| (be) interested in | 4 (g Xadde | practice (n) | GRS
| behave | G S L, | pressure | b
| case | 3,84 | probably | Ylaia)
| certain | <% | recent | 2 - A
| channel | (03288 ) JUs | recently | B
| choice | A€ QAL | relax | GRS Gl il
| choose | S Al | relaxed (adj) | #lJ
| colorful | S5, | research | (S (ad
| continue | GHa 44l | researcher | (Baa
| daily | 439, | single | A g
| effect | Sl | skill | < g
| end (V) | oda o | sport | s

| except (adv) | Ja4 | stay (at) | () ok
| experiment | oibl | struggle (n) | SASads
| eyesight | s ¢ a3 | successfully | i ga Ly
| future | sl | take a test | G Gladal
| get...away from | 3 0aS ugd | television set | G52 355 oK
| harmful | a4 | theater | s
| holiday | b | twice (a week ) | ALdd )3 by g4
| housewife | MAA o5 | type (n) | AL gy
| How often...? | S.cdguiadgcdgdia | unusual | Joara i
| improve | OAUS I 3 g ‘ viewer | paily
| influence | Oda 1A il el | weak | s
| movie | ald | wonderful | K il
| music | hasa | worry about | 2,54 03 g OIS
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Lesson 2 lexical items taught to Grade Three students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations
| as soon as | 4S34) yasa 4y | in other words | BUNCp e
| ashamed of | J) odiasd | insist on | 2% Jal
| (be) on time | (i) By s | lie (V) | Oads )0
| blind | La U ‘ means | 5 Aluwg
| clerk | el — dde | modern | 438 pdiy ¢ aaa
| dangerous | «SU ki | nation | ala
degree 4l — e :5)-‘-‘ passenger Alsa
o YL SAR
| discussion | &ay | perfect (adj) | oali (o Jals
| dislike | G Cuugd | possible | OSas
| driving test | (S el \ prepare | O3S salal
| educate | O Gijsal | produce | A8 g
end (n) | < | rapidly | C8 i A — &g i
| examine | OIS e | realize | O ¢
| fact | <adly | refuse | OIS glidal
| fashionable | &\ | role | Ak
| fill | G35 | rubbish | Al
| final | % | service | Cadd — Cilaad
| fit | Gagad odlal — S ulia | show (n) | il
| flight | Sas | silly | CR9S — (Baa)
| forbid | OAS @ | society | daala
| free | B, — 931 | stupid [ st oAl Sia
goal < | take away from G G9ud — 3V GRS e
J
| government | «lgs | useful | 2da
honest G&a | What time is the film fagdna (idy S ald
on?

| however | 3250 b | value | L — o — )
| in fact | &1y | whether | Lias— 4>
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Lesson 3 lexical items taught to Grade Three students

Target Words Persian (Farsi) Target Words Persian (Farsi)

Translations Translations
| ability | Ylg | mental | 2l
| afraid (of ) | () | mind (n) | Gl
| amount | i | mistake | IR
| area | 4ihia | object | pid ¢ (s
| basis | Usa | occur | L) gL
| brain | & | over and over | S iy e
| briefly | »aida ijgady | over-learning | Ot ShIA 4y (03 S Bk
| call up | GYIA 1A | pace | P
| chemical | ieasd | painful | Sl
| conscious | ol& 53 | photographic | Alila g gacdl
| dead | O o ¢« 934 | physical | (A
| detail | aliiacsa ‘ poem | g
| emotional | ible | psychologist | il g
[enter | o225 | question (v) BT Y
| even (adj) | <A iS5 | recall | gl kA 4y
| event | 4ad) g ‘record(n,v) | RS e Adlu
| exist | Gl 3429 | responsible | Jgiuna
| feeling | skl | scene | P
| foreigner | @& | search for | Juia 4y s
| forest | J&ia | shopkeeper | I3 0 jlaa
| hear about | ok Gaid ‘ slow down | OBl Lhals
| hobby | =L | sorry about | ) 0 e
| information | e Ml | stick in one’s mind | Oila (R
| interest (n) | ade | talk with | L o) dipa
| jet | < | thus | O e
| look after | 3 <edl o | turn up | (2a) GRS 35
| loss | O3 G 3 | weekend | aada A)
| memory | Alzila | |
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Lesson 4 lexical items taught to Grade Three students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations

| and so0 on | o€ 9 | length | Jsb
| athlete | 5,5 | measure (n V) | RS s eI — (ula
| attract | OGS @3 | medal | Jla
| award | OAS 4 | meeting | —
| basically | Lulwl | Olympia | Lipall o 58
| bathroom | aa | Olympic | Saad)
| bottom | Osbs ¢ 43| Olympics | Sl sl 53k
| boxing | oS | operate | QIS S — G S das
| bronze | 3% | organize | GRS (23 Gla b
| celebration | O | pair | 53¢ cada
| committee | 4iS | permit (v ) | O o jlal

competition 4ilua | place (V) G plia
| consist of | OM Jald | plain | | asa
control | Go i | play a partin b
| cycle (v) | OIS g Ulsm A 3 | religious | i
| Denmark | <l | serious | PN
| depth | G+ | shelf | Gk - 4pik
| encourage | O s | silently | laa
| envelop | Al esly | silver | o &
| force (v) | GUUS s | site | dihia ¢ Jaa
| fortune | owdld | skating (n) | $ Ik sl
| friendship | s | skiing (n) | Gk Sl
| Greece | (Mg | snow — covered | o3l gy L
| gymnastics | Saiuliasd | so far | da4l
| heat (n) | L | take part in | A 0SS L
| height | guil | team | adl
| hold | S & | together | AR JUS
| ice — hockey | & 650 S» | track and field | e g g0
| immediately | lLs | weekly | (ida
| include | OM Jald | width | U
| individual | waddic 2 [ win | RRCge
| instruction | Jaxl) ) gind — Laia), | winner | o
| international | el O | wrestle | oié K aS
| lake | 43bs | wrestling | s
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Lesson 5 lexical items taught to Grade Three students

Target Persian (Farsi) Target Persian (Farsi)
Words | Translations Words Translations

| after a while | % 3l ow | involve | Gl 2
| amused (adi) | a R s | Iran Air \ o) Ol &Syl
| amusing (adj) | 2 £ yu | instead (of) | s
| behind | <y | keep accounts | QAN olabea
| bored (adj) | J-< | long ago | Js Ll
| boring | 22 JuS | make up | Criala
| call out | 025348 | manage | GRS Cu pde — (il 68
| carpet | i | meal | e
| company | S « S 58 | Moslem | Clabise
| confused (adj) | == | papyrus | ool 28
| contusing (adj ) | »2€ =& | report (n) | BB
| cotton | 4 | sheet | Gs ¢ 4nba ¢ 48
| Egypt | e | shocked (adj) | RPN
| exciting | 385 glasa | shocking (adj) | ol o
| excited (adj) | 22) Jlaw | shout (v) | LT
| far apart | & 3 s | smell (v) | BENEY
| fear | w5 | surprised (adj) | i
| fast (n, v) | onkelidlic 8 Ko, ¢ 05, | surprising (adj) | ) caaal
| frightened (adj) | a3 i | taste (V) | Gasda
| habit | cole |upand down | ol g ) 2
| hard working | JisS Caw | whenever | Cdg A

How do you fosha Lol s | wire (n) (0l ) b ¢

do?
| invent | S gl | |
| invention | glysl | |

Lesson 6 lexical items taught to Grade Three students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations
| action | M dae | influence (v) | O 1B il cuas
| activity | <led | inform | Gla g3lka)
| airline | lanl sa <S4 | on your left | b e Cram
| aspect | 43y« w | orbit (v) | OB
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| available | oasiad 33 | otherwise | Cogall S
| by means of | aluug 4y | perform | GRS )l
| block | Ssb ¢ Addla aaiaa | pocket - sized | (> 0 1)
| capacity | <l | process (V) | GRS 1
’ central | . 3 ‘ programmable | o 4l
[ chenist | 15 st | project (n) | s
‘ come in | Oddi Al g8 ‘ properly | Al & ) gua A
| constantly | SAwa Ciypady | research (v) | GO9S (38aS
| deny | O3S S | right - hand side | Gl ) Cran
| design (v) | S Ak | separate (ad)) | e
| designer | gk | series | W (g pm
| disabled (adj) | Os ¢ Jslaa | spacecraft | Loy Liab
| drug | 329 | success | b ga
| endeavor | ot | superhuman | K
’ entertainment | R R ‘ switch (v) | O Cumaa g puat
’ exactly | [CE:X ‘ task | Al g
| furthermore | Gas | tower | Al laddbe ¢ gz
| giant | S de | turn (v) | RIEYN
| go straight on | sl 9 adiees | turning | YN
| handle (v) | OMi 433« | wind power | A g5
| in addition to | sogde | |

Appendix 2 (Vocabulary Tests Administered to Grade Three Learners)

Vocabulary Test from L1 Grade Three

Supply the English Equivalent(s) of the Meanings Given in Persian and Write the
Pronunciation of the English Words in Persian Transcript.

Meaning

English Equivalent(s)

Pronunciation

Gdla o )

Ay g Al

Ay R A

S
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Vocabulary Test from L2 Grade Three

Supply the English Equivalent(s) of the Meanings Given in Persian and Write the
Pronunciation of the English Words in Persian Transcript.

Meaning English Equivalent(s) Pronunciation
) ealayd
(AN da 3 - e S jaa
S
&
<l 99
JAS— .4
G4 9R eS APIUIE ETY
Au)
OA S gl
S i Ay — 2

Vocabulary Test from L3 Grade Three
Supply the English Equivalent(s) of the Meanings Given in Persian and Write the
Pronunciation of the English Words in Persian Transcript.

Meaning English Equivalent(s) Pronunciation

R
Ja

O (03

4:3\3

J) &l e

Y

Sy A

ol g
ddaa

O

Vocabulary Test from L4 Grade Three
Supply the English Equivalent(s) of the Meanings Given in Persian and Write the
Pronunciation of the English Words in Persian Transcript.

Meaning English Equivalent(s) Pronunciation

Bl 35T

Oy « &3

Alilea

L

GRS I8

Sardl ) ghad — Laia)

‘S.#.d\ s b

Gl plda

Jaa (=

i g 9a
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Vocabulary Test from L5 Grade Three

Supply the English Equivalent(s) of the Meanings Given in Persian and Write the
Pronunciation of the English Words in Persian Transcript.

Meaning English Equivalent(s) Pronunciation

D.\I\Se)gﬂ
SR

s

QJJLAMUsOﬁngJJJ‘DJJJ

O S g A4

OIS golabea

Olabesa

-

[SSE X NP

cdy A

BuS ¢ Aada ¢ 4

Vocabulary Test from L6Grade Three

Supply the English Equivalent(s) of the Meanings Given in Persian and Write the
Pronunciation of the English Words in Persian Transcript.

Meaning English Equivalent(s) Pronunciation

Cullad

Al g 4

O A

RS Alb

ol

Loy Lad

o2

OBA 2

|

&3 g U

gl &
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Appendix 3 (End of the Course Achievement (ECA) Test Used for Grade Three)

Jw ML_!

aids V)4 ¢ yloeiof Couto [ e A i gy sl Ly didy d,b’l () SV L3 P D i PR S RO

AYAY / ¥/ ¥ bl 0, U ahsgio y0390] @oan Jlu

orluazed ladiy) g i S5 0,15

AYAY b (aloslsys ) 0gd Cugd ;o ;588 pulp ol olllogls 5 o)ljgel 20l

A,o.il

Yl | s, |

4

ey g 0 sl a3 g dalideusly 31, U Fesly olod il angi

S g U JolS jeb ) alli OlelS
A.B. Students should be ash — med of doing s — lly things in the classroom.
C.D. Dinner times were more r — laxed without the press — re of TV,
E.F. Psycholo — ists believe that forget — ing does not take place at an even pace.
G.H. He remembers in great d — tails, objects or sc — nes he has looked at only briefly.
L J. We want to solve all the problems of so — iety and make a p — rf — ct nation.
K. L. A lot of vie — ers follow their countries' fo — tunes on TV.
M. N. The Olympics attra — t a lot of people and ¢ — nsist of winter and summer games.
0. P. No one can d — ny the importance of computers in any f — — 1d of endeavour.

\

(cel (ALST dolS Sy ) oS JolS 1, 15 (glo dloa ol 8313 CilelS I aalises] L

| choice — celebration — shouted — emotional — orbit — recall — separate —
| average — realized

1. Helr .. ........ was very low. She studied harder and improved it.

2. My friend likes to have a great ............ on her birthday.

3. I want to buy a book for my little son. Can you help me to make a good ............ 2
4, Icanstill ............ the hard work that I had to do when I was a worker.

5. When I saw your son in the deep part of the sea, I ... ......... for help.

6. Parents should know that children have both physical and .. . ... .. needs.

7. Finally the police ............ that the two boys were lying.

8. My sisters sleep together, but my brother and I have ...... ... rooms.

gy S Sl 3 1, 55 SIS CLalf o JSud
9. The cinema was empty, so Icould ............ find a seat . ( easy)
10. I accepted their ............ to have lunch with them . ( invite )
11. You should trytobea ............ member of your country. ( use )
12. I didn’t understand the film because it was very............ . ( confuse )
13. My friend can swim the ............ of the pool several times. (long )
14. He looks ........... , but can we employ him? ( honest )

S JalS colin 5 4l S b B [y 25 510 alon
15. Overlearning makes things ........ .... in your mind.
16. Something that you enjoy doing in your free time is called your ............ y
17. Computers do their jobs by means of processingthe ..............
18. A bronze medal is given to the third — place ... ... ...... in every competition.
19. We wenttothe ............ , but the plane arrived two hours late.
20. Watching too much TV may haveabad ........ ... on children's eyesight.

€9 Sdmbuo 4 Y g ganldln
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S dowly
sy ) e : df-""‘.‘f"-“i T N i ga i sl b%d;ub’[ (T) el ol 5 o Rl ool Ol
YWAY / 1/ 1) oloeial g, U dawgio w0 igel @ou Jlw
rbmaned pladisl g e S5 0500/ IWAY Jlo (olo d15y5 ) g3 Cugd )3 828 pulpu 31 lllogls g gl 20l
| o | T | s, |
3 S DG 8 8315 b Wis3F o I, e el | O
21. We walked very carefully along the snow — covered street. We were afraid ... ...... .. falling.
a. from b. of c.on d. for
22. My mother disliked ............ me with impolite boys.
a. sees b. saw C. see d. seeing
23, Reza has decided to go shopping. He ............ something for dinner.
a. has bought b. is going to buy
c. had to buy d. would buy
24. " Where do they visit him ?" "T don't know where ............ him."
a. do they visit b. did they visit c. they visit d. they visited
25. "Did you call up their son?" "No, I didntcall ............ "
} a. him up b. up them c. themup d. up him
| 26. These Japanese cars ... ...... ... since 1998,
a. haven't used b. didn't use
i c. haven't been used d. weren't used
2 ey JolS (g alan Sy 55 OlalS jlog)S L | F
27.names — on this page —be — their — written — must .
28. cotton — his — is wearing — shirt — white — he — new .
| 2 S Jol5 1, all OYes sudealy g b ales wlal g2 | Y
29. Is it important for you to answer this letter?
YES; ANSWEIIIZ . . i e usins s g e 47 xhate
30. The teacher told me, "Don't talk with your friends."
Theteachertoldme .................c.ooiniiiinnens.
2 a3 JolS Fewly o OVlgew &2 bl a2 | A
31. What did Mr Salehi advise him to do ?

32, What is the girl doing ?

(g gaxio ;3 Y Igw saaldly
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45, Memory is the brain's ability to ... .........
a. use arms and legs properly b. slow down the pace of learning
c. keep a record of past evenis d. search large areas of physical illnesses

46. Education should prepare the persen for the job he can do best.
According to the above senience, FIAEINY
a. everyone can do his job well b. education is harmfu! for jobs
¢. education prepares jobs for everyone d. the goal of education is to fit people for their jobs

47. Long ago in Egypt, men made sheets of paper from papyrus. But today's paper is not made of
papyrus at all. We understand from the above sentences that ............ .

a. papyrus is not now used for making paper
b, today paper can not be made in Egypt

c. sheets of paper are now made of papyrus
d. we still use papyrus to make paper

48, Takhti was an Iranian athlete. He is the father of wrestling. These sentences mean that ......... .
a. Takhti's father was an athlete in wrestling
b. Takhti was a great wrestler
c. Takhit was an athlete in wrestling like his father
d. Takhti helped a lot to improve wrestling in lran

e dasly
s 1o s lociel Sute T A 2 pg i sl s i, d:l(l (1) ol b3 7w y3 g (plomiel Ve
ol e il g piioion JT 2,18 “—T& !!"AVJLW (dlo aln )i ) g3 gl 13,528 pulpon aljl Ll 5 ljpel Lt
Lo | g =
4 (ot LA gaily S ) S OIS B Conand 5Ll o 511 A Coannsd Yoo geadeas ey | 4
s A - B
33. How do you usually go to work? a. Twice a week.
34, How long does it take him to repair the car? b. I felt very tired.
35. How often do you have biology? ¢. About 30 minutes.
36. Do you manage that office? d. No, it is down this street,
37. Whai company are you with? e. | take a bus.
38. What do you do at weekends? f That's a good idea.
39. Why did you leave the office early? g. T'watch football.
40, Is the post office far from here? h. No, I keep accounts.
_ 1. Iran Air.
1 St Crglitia Jiud (5 dolf dus LdolS UL "es " L " s Jaal i 5l alS plas Ve
41. a walls b. boys ¢ keeps d. tarms
42, a. washes b. repairs C. uses d. teaches
1 § Consl LD J3 (5 dolS dow L Stress ) igeo LS Sl I Al slaS
43, a. father b. above c. accept d. before
44, a. classes b. program ¢ believe d. people
g S B mowo S Ay S, CMex pppde dsdagi by V)

10,2 (§ adue y> Yl (£ dolah)
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S danily

alds ) Je: ylediel Cte o A g el Lo aid, @KT () Lol 35 7 w33 U5 (o loGial Y fiuwr

\YAY / 1/ ¥ bl g U dawgia o590 @ Sl

coardd plediplg et S5 0,

APAY Jlo (oo 313,38 ) 293 Cugh ;5 928 pulym 351 lllogls o ligal 215

Lo

I

SYlgw

| < |

3

S5 JalS 0303 50 435 T, o J Sale g Sl ) (i
Last year I saw a competition in a newspaper. You had to write a sentence about each
one of the photographs of the three most beautiful children. I ...49.... in the competition. After
1 had waited .50 . three months, T got a letter. I became very ...51..... because I had
...52.... alot of money. When I ...53.. . it, I had enough money to buy a motor cycle. I had
...54.. . my driving test before I decided to buy a motor cycle. I felt happy while I was driving
through the town on my motor cycle. I had never been so happy before.

49 50 51 52 53 54
a. took part a.in a. bored a. held a received  a. searched
b. took apart  b. at b. frightened  b. won b. stole b. passed
c. took away  c. for c. amused c. given c. sent ¢. recorded
d. putaway  d.on d. excited d. taken d. paid d. switched

b

) Gl B dilgh 1y gt SV Ips 2 9 SailyS ) 25 0
Mary was a university student. She didn't have very much money, and her parents were not

rich, but she had an uncle who was very rich. He liked Mary very much, so he always gave her
valuable birthday presents.

When her uncle’s birthday came round, Mary wanted to buy something really special for him, but
because he was very rich, she didn't know what to get him. She went into the best shop in her town
and explained her problem to one of the young shopkeepers.

Finally Mary said to her, "I think this is not the first time that a person has come to you with this
problem. What do you have for someone who has everything that he wants or needs? "

The young shopkeeper looked at her for some time and answered," Just I wish I were that person."

55. Why did Mary always receive valuable presents from her uncle?
56. What did she want to do for her uncle?

57. Mary had everything she wanted or needed .
a. True b. False
58. Mary asked the young shopkeeper what she had for someone like her uncle .
a. True b. False
59. The shopkeeper solved Mary's problem.
a. True b. False
60. The shopkeeper liked to be in Mary's uncle's place .
a. True b. False

Good luck

Y
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